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ENGLISH – MANDATORY 

 
By the end of Stage 5 students respond to and compose a comprehensive range of imaginative, factual 
and critical texts using different modes and technologies. They enjoy, reflect on, critically assess and 
articulate processes of response and composition. They respond to and compose a wide range of 
simple and complex texts for pleasure, critical analysis and information-gathering, varying their approach 
according to a text's purpose, audience and context. They focus on details of texts to analyse meaning, 
perspective, cultural assumptions, ideologies and language. 

 
Students use varying technologies to compose texts. They apply their knowledge of the elements that 
shape meaning in texts. They use a range of strategies to shape their texts to address purpose and 
audience in different contexts. They conform to or challenge an audience's preconceptions and 
expectations about content and form, and they evaluate the effectiveness of each approach. Students 
display a developing personal style in their personal, imaginative, critical and analytical compositions. 
They work through the composing process, including planning, researching, drafting, conferencing, 
editing and publishing. Students reflect on their composing process and how it has affected the final 
version of their text. 

 
Students respond to texts from different cultures that offer a range of perspectives. In considering 
possible meanings, they develop sustained interpretations supported by evidence and think creatively 
beyond the text. They infer and interpret, and investigate the similarities and differences between and 
among texts. Through close and wide engagement with texts students extend their imaginations and 
engage with images of their real and imagined worlds. They respond imaginatively and critically to 
verbal and visual imagery and iconography, considering how these and other features reflect the cultural 
context of the text. By critically evaluating texts, students identify strengths and weaknesses and are 
able to articulate coherent responses. From their responses to individual texts they generalise about 
views of the world and strategies that are used to communicate and sustain such views. 

 
Students reflect on their own and others' learning, assessing learning strategies and purposes to adapt 
their knowledge, understanding and skills to new contexts. 

 
 
Content and Text Requirements For Stage 5 

 
In Stage 5 

Fiction At least two works 

Poetry A variety drawn from different anthologies and 
/ or study of one or two works 

Film, or film on video , DVD or YouTube at least two works 

Non Fiction At least two works 

Drama At least two works 

 

In each Year, students must study examples of: 

 
• Spoken texts 

• Print texts 

• Visual texts 

• Media and multimedia which should, include texts drawn from radio, television, newspaper, the 
internet and CD-ROMs 
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MATHEMATICS – MANDATORY 

 
The Mathematics courses in Year 9 are designed to meet the different needs of students. Mathematics 
is an important area of study and all students will be afforded the opportunity to achieve at their level in 
an appropriate course.  All courses provide challenges for students and the school will ensure that 
students are suitably placed in the Level most suited to them. 

 
Level 3 (5.3) 

 
By the end of Stage 5.3, students use deductive reasoning in problem solving and in presenting 
arguments and formal proofs. They interpret and apply formal definitions and generalisations and 
connect and apply mathematical ideas within and across sub strands. They demonstrate fluency in 
selecting, combining and applying relevant knowledge, skills and understanding in the solution of familiar 
and unfamiliar problems. 

 
Students operate with irrational numbers and extend their knowledge of the number system to include 
all real numbers. They analyse and describe physical phenomena and rates of change. Algebraic skills 
are extended to expanding the special binomial products and factorising non-monic quadratic 
expressions, using a variety of techniques. Students solve complex linear equations, non-monic 
quadratic equations, simple cubic equations, and simultaneous equations involving one linear and one 
non-linear equation. They solve practical problems using linear, quadratic and simultaneous equations. 
They change the subject of literal equations. Students generate, describe and graph straight lines, 
parabolas, cubics, hyperbolas and circles. They use formulas to calculate midpoint, gradient and 
distance on the Cartesian plane, and to determine the equations of straight lines. 

 
Students solve problems involving the surface areas and volumes of pyramids, cones and spheres, and 
related composite solids. They explore similarity relationships for area and volume. They determine 
exact trigonometric ratios for 30°, 45° and 60°, extend trigonometric ratios to obtuse angles, and sketch 
sine and cosine curves for angular values from 0° to 360°. Students apply the sine and cosine rules for 
finding unknown angles and/or sides in non-right-angled triangles. They use Pythagoras' theorem and 
trigonometry to solve problems in three dimensions. 

 
Their knowledge of a wide range of geometrical facts and relationships is used to prove general 
properties in geometry, extending the concepts of similarity and congruence to more generalised 
applications. Students prove known properties of triangles, quadrilaterals and circles. 

 
Students use standard deviation to analyse data, and interpolate and extrapolate from bivariate data 
using lines of best fit. They investigate statistical reports and explore how data is used to inform decision-
making processes. 

 
Level 2 (5.2) 

 
By the end of Stage 5.2, students use mathematical arguments to reach and justify conclusions. When 
communicating mathematical ideas, they use appropriate mathematical language and algebraic, 
statistical and other notations and conventions in written, oral or graphical form. Students use suitable 
problem-solving strategies, which include selecting and organising key information, and they extend 
their inquiries by identifying and working on related problems. 

 
Students apply their knowledge of percentages, fractions and decimals to problems involving conversion 
of rates, direct proportion, and financial contexts related to compound interest and depreciation. 

 
Students apply the index laws with integer indices to simplify expressions. They operate with algebraic 
fractions, expand binomial products and factorise monic quadratic trinomial expressions. They solve 
linear equations and use them to solve word problems. They solve linear inequalities and linear 
simultaneous equations. Students solve simple quadratic equations and solve monic quadratic 
equations by factorisation. On the Cartesian plane they draw and interpret graphs of straight lines, and 
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simple parabolas, circles and exponential graphs. Students determine the equations of straight lines 
and use the properties of parallel and perpendicular lines on the Cartesian plane. 

 
Students extend their skills in measurement to solve problems involving the surface areas and volumes 
of right prisms, cylinders and related composite solids. They use trigonometric ratios to solve problems 
in which angles may be measured to the nearest second, and problems involving bearings and angles 
of elevation and depression. In geometry, they use deductive reasoning in numerical and non-numerical 
problems, drawing on their knowledge of the properties of congruent triangles, the angle properties of 
polygons, and the properties of quadrilaterals. 

 
Statistical skills are extended to include the construction of box-and-whisker plots and the calculation 
of interquartile range to analyse and compare data sets in appropriate data displays. Students 
investigate bivariate data sets and use scatter plots to describe relationships between variables. They 
evaluate the sources of data in statistical reports. In their study of probability, students record and 
determine probabilities of events in multi-step chance experiments and examine conditional language. 
 
 

Objectives 
 

Working Mathematically 

 develop understanding and fluency in mathematics through inquiry, exploring and connecting 

mathematical concepts, choosing and applying problem-solving skills and mathematical 

techniques, communication and reasoning 

Number and Algebra 

 develop efficient strategies for numerical calculation, recognise patterns, describe relationships 

and apply algebraic techniques and generalisation 

Measurement and Geometry 

 identify, visualise and quantify measures and the attributes of shapes and objects, and explore 

measurement concepts and geometric relationships, applying formulas, strategies and geometric 

reasoning in the solution of problems 

Statistics and Probability 

 collect, represent, analyse, interpret and evaluate data, assign and use probabilities, and make 

sound judgements. 
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The following diagram shows the scope of the strands and substrands, and illustrates the central role of 

Working Mathematically in Mathematics K–10 teaching and learning. 
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SCIENCE – MANDATORY 
 
 
In Stage 5 Science, students formulate questions or hypotheses to be investigated scientifically. They 
apply scientific understanding and critical thinking skills to suggest possible solutions to identified 
problems. Individually and collaboratively they plan and undertake a range of types of first-hand 
investigations to accurately collect data using appropriate units, assessing risk and considering ethical 
issues associated with the method. They design and conduct controlled experiments to collect valid and 
reliable first-hand data. 

 
Students analyse and evaluate data and information from first-hand investigations to draw conclusions 
consistent with the evidence, identifying sources of uncertainty and possible alternative explanations for 
findings. They assess the validity and reliability of claims made in secondary sources. They evaluate the 
methods and strategies they and others use and ways in which the quality of data could be improved, 
including the appropriate use of digital technologies. They communicate science ideas for specific 
purposes and construct evidence-based arguments using appropriate scientific language, conventions 
and representations. 

 
Students apply models, theories and laws to explain phenomena and situations involving energy, force 
and motion. They explain the concept of energy conservation, by describing energy transfers and 
transformations within systems. Students describe changing ideas about the structure of the Earth, 
origins of the universe and the diversity of life on the Earth to illustrate how models, theories and laws 
are refined over time by the scientific community as new evidence becomes available. They describe 
situations where advances in scientific understanding may depend on developments in technology, and 
that technological advances are frequently linked to scientific discoveries. 

 
Students explain how scientific understanding has contributed to knowledge about global patterns of 
geological activity and interactions between global systems. They analyse interactions between 
components and processes within biological systems and their responses to external changes. They 
use scientific evidence to assess whether claims, explanations and predictions are supported and can 
be used to evaluate predictions and inform decisions related to contemporary issues. 

 
Students explain the organisation of the periodic table, chemical reactions and natural radioactivity in 
terms of atoms. They describe how different factors influence the rate of chemical reactions and the 
importance of a range of types of chemical reactions in the production of substances. By the end of 
Stage 5 students describe how the values and needs of contemporary society can influence the focus 
of scientific research and technological development in a variety of areas, including efficiency of use of 
electricity and non-renewable energy sources, the development of new materials, biotechnology, and 
plant, animal and human health. They outline examples of where the applications of the advances of 
science, emerging sciences and technologies significantly affect people’s lives, including generating 
new career opportunities. 

 
 

Main Topics Covered 

1. Atoms – What’s the matter?                                          2. Good vibrations 
3. Coordinated body systems                                             4. Reacting to chemistry 
5. Electricity – Power to Australia                                      6. Ecosystems–A sustainable future? 

             7.    Continents on the move!                                                8. Disease 
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HUMAN SOCIETY & ITS ENVIRONMENT (HSIE) – MANDATORY 

 
History 
 
By the end of Stage 5, students describe, explain and assess the historical forces and factors 
that shaped the modern world and Australia. They sequence and explain the significant patterns of 
continuity and change in the development of the modern world and Australia. They explain and 
analyse the motives and actions of past individuals and groups in the historical contexts that shaped 
the modern world and Australia. Students explain and analyse the causes and effects of events and 
developments in the modern world and Australia. Students explain the context for people's actions 
in the past. They explain the significance of events and developments from a range of perspectives. 
They explain different interpretations of the past and recognise the evidence used to support these 
interpretations. 

 
Students sequence events and developments within a chronological framework, and identify 
relationships between events across different periods of time and places. When researching, 
students develop, evaluate and modify questions to frame an historical inquiry. They process, 
analyse and synthesise information from a range of primary and secondary sources and use it as 
evidence to answer inquiry questions. Students analyse sources to identify motivations, values and 
attitudes. When evaluating these sources, they analyse and draw conclusions about their usefulness, 
taking into account their origin, purpose and context. They develop and justify their own 
interpretations about the past. Students develop texts, particularly explanations and discussions, 
incorporating historical arguments. In developing these texts and organising and presenting their 
arguments, students use historical terms and concepts, evidence identified in sources and they 
reference these sources. Students will have undertaken a relevant site study either by visiting an 
actual site or through a virtual source. 
 
 

Overview 

The overview is approximately 10% of teaching time of The Making of the Modern World. The 

content from the overview may be used as an overall introduction to Depth Studies 1–3 or may be 

integrated with these depth studies. 

Depth Study 1 

Making a Better World? 

  

ONE of the following to be studied: 

 The Industrial Revolution  

OR 

 Movement of peoples  

OR 

 Progressive ideas and 

movements 

Depth Study 2 

Australia and Asia 

  

ONE of the following to be 

studied: 

 Making a nation  

OR 

 Asia and the world 

Core Study – Depth 

Study 3 

Australians at War  

(World Wars I and II) 

  

Mandatory study 

 

 



9 
 

 

 

Overview 

The overview is approximately 10% of teaching time of The Modern World and Australia. The 

content from the overview may be used as an overall introduction to Depth Studies 4–6 or may be 

integrated with these depth studies. 

Core Study – Depth 

Study 4 

Rights and Freedoms  

(1945–present) 

  

Mandatory study 

Depth Study 5 

The Globalising World 

  

ONE of the following to be 

studied: 

 Popular culture  

OR 

 The environment 

movement  

OR 

 Migration experiences 

Depth Study 6 

School-developed topic drawn 

from either of the overviews, such 

as: 

 Australia in the Vietnam 

War era  

OR 

 The Holocaust  

OR 

 Women's history  

OR 

 UN peacekeeping 

OR 

 A decade study  

OR 

 The Gulf Wars and the War 

in Afghanistan 

A list of suggested topics is 

provided in Depth Study 6 in Stage 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://syllabus.nesa.nsw.edu.au/hsie/history-k10/content/1044/
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Australian Geography 

 

 

 
 
 
 
By the end of Stage 5, students explain geographical processes that change features and 

characteristics of places and environments over time and across scales and explain the likely 

consequences of these changes. They analyse interconnections between people, places and 

environments and propose explanations for distributions, patterns and spatial variations over 

time and across scales. Students compare changing environments, analyse global differences 

in human wellbeing, explore alternative views to geographical challenges and assess strategies 

to address challenges using environmental, social and economic criteria.  

 

Students undertake geographical inquiry to extend knowledge and understanding, and make 

generalisations and inferences about people, places and environments through the collection, 

analysis and evaluation of primary data and secondary information. They propose explanations 

for significant patterns, trends, relationships and anomalies in geographical phenomena. 

Students propose solutions, and may take action to address contemporary geographical 

challenges, taking into account alternative points of view and predicted outcomes. Students 

participate in relevant fieldwork to collect primary data and enhance their personal capabilities 

and workplace skills. 

 

  

 ‘Biomes and food security’ focuses on investigating the role of the biotic environment and its 
role in food and fibre production. This unit examines the biomes of the world, their alteration 
and significance as a source of food and fibre, and the environmental challenges of and 
constraints on expanding food production in the future. These distinctive aspects of biomes, 
food production and food security are investigated using studies drawn from Australia and 
across the world. 

The mandatory Geography (Stage 5) Year 9 course has two main focus areas; Sustainable 
Biomes and Changing Places. 

The following skills and processes are also integrated in the year 9 Geography course: 

 Geographical  Inquiry Questions 

 Geographical Concepts 
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PERSONAL DEVELOPMENT, HEALTH & PHYSICAL EDUCATION – MANDATORY 

 
Personal Development, Health and Physical Education (PDHPE) contributes significantly to the 
cognitive, social, emotional, physical and spiritual development of students.  It provides opportunities 
for students to learn about, and practice ways of, adopting and maintaining a healthy, productive and 
active life. It also involves students learning through movement experiences that are both challenging 
and enjoyable, and improving their capacity to move with skill and confidence in a variety of contexts. 
It promotes the value of physical activity in their lives. 

 
It is compulsory for students to study Personal Development Health and Physical Education (PDHPE) 
in Years 9 – 10 (Stage 5).  Students complete internal assessment and exams, which are used to 
accumulate a final grade for each student.  Final grades are submitted to the Board of Studies. 

 
 

Strand 1 Strand 2 Strand 3 Strand 4 Skills 

Self & 
Relationships 

Movement 
Skill & 
Performance 

Individual & 
Community 
Health 

Lifelong 
Physical 
Activity 

Communicating 
Decision-making 
Interacting 
Moving 
Planning 
Problem-solving 

 

  

Personal Development, Health and Physical Education (PDHPE) contributes significantly to the 
cognitive, social, emotional, physical and spiritual development of students. It provides 
opportunities for students to learn about, and practise ways of, adopting and maintaining a 
healthy, productive and active life. It also involves students learning through movement 
experiences that are both challenging and enjoyable, and improving their capacity to move with 
skill and confidence in a variety of contexts. It promotes the value of physical activity in their 
lives. 

 
PDHPE provides the opportunity for young people to explore issues that are likely to impact on 
the health and wellbeing of themselves and others, now and in the future. The issues that affect 
young people include physical activity, mental health, drug use, sexual health, nutrition, 
supportive relationships, personal safety, gender roles and discrimination. 

 
Young people who have a feeling of connectedness with parents, family and school have lower 
levels of smoking, drinking, other drug use, suicidal thinking, risky sexual behaviour and 
exposure to violence. The PDHPE curriculum plays an important role in enhancing resilience 
and connectedness. It is designed to be affirming and inclusive of those young people who 
experience a range of challenges in managing their own health. Through learning in PDHPE, 
students have opportunities to develop personal coping strategies for everyday life. 
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The Place of the Years 7–10 Syllabus in the Personal             
Development, Health and Physical Education K–12 
Curriculum 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

PDHPE Years 7–10 

Stages 4 and 5 

(including Life Skills)  

outcomes and content) 

Years 11–12 

Stage 6 

 

 

Community, other education and learning, and workplace 

PDHPE  

Community & 

Family Studies 

  

  
Sport, Lifestyle & 

Recreation CEC 

PDHPE 

Life Skills   
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INFORMATION AND SOFTWARE TECHNOLOGY - ELECTIVE 

 
Organisation of Content 
 

There are no prerequisites for the study of Information and Software Technology Years 7–10. It is an 

elective course which builds upon the knowledge, skills and experiences developed in the Technology 

(Mandatory) Years 7–8 Syllabus and through Information and Communication Technologies (ICT) 

content embedded across the curriculum. 

 

This course integrates the study of core content within the context of options delivered through projects. 

The following diagram shows how the content is organised. 

 

 

 
 

 

Course Structure  

All the content of the core and selected options will be addressed through projects over the duration of 

the course. 

 

In a 100-hour course, students will study all core content within a minimum of two options. Students will 

complete a minimum of two and a maximum of four projects. 
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Essential content 

 
Core 

The core content cannot be taught in isolation: it must be integrated with options in the form of projects. 

Options should be planned to allow all of the core to be taught over the course of study. The core is 

divided into the following areas: 

 Design, Produce and Evaluate 

 Data Handling 

 Hardware  

 Issues  

 Past, Current and Emerging Technologies 

 People 

 Software. 

 
Options 

Options allow for the integration and application of the core content. Teachers should select options that 

use school resources and consider student interest, teacher expertise and local community resources. The 

options are: 

 Artificial Intelligence, Simulation and Modelling 

 Authoring and Multimedia 

 Database Design 

 Digital Media 

 Internet and Website Development 

 Networking Systems 

 Robotics and Automated Systems 

 Software Development and Programming. 

 
Projects 

Projects include organised series of activities to design, produce and evaluate information and software 

technology solutions for an identified need or problem. The content for projects focuses on problem-

solving, generating ideas, modelling, managing, communicating, collaborating and evaluating solutions. 

The project should be relevant to student needs and interests and address real-world problems. Content 

may be delivered in a variety of ways within the context of projects. It is not required that all learning be 

independent. 

 

Documentation is used as a tool for student learning. It provides a means of recording  

the student’s solution development and reflection. 

 

Additional content 

Additional content is provided within each option. It provides opportunities for students to broaden, 

deepen and extend their learning. Teachers may develop their own additional content based on interest 

and resources available within their community. 
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LANGUAGES – Elective 

 

Objectives 
 

 
 

Students may study one of three languages as an elective – Arabic, Spanish or French.  

 

ARABIC - ELECTIVE 

 
The aims of the stage 5 Arabic syllabus are to enable students to develop communications skills, focus 
on Arabic Language as systems and gain insights into the relationship between language and culture, 
leading to life-long personal, educational and vocational benefits. 

 
Our aim is to develop the skills to communicate in another language, listen and respond to spoken 
language, learn to read and respond to written texts and understanding of the relationship between 
language and culture by encouraging reflection on their own cultural heritage and the influence of the 
classical world on the modern world. 

 
Content and Text Requirements for Stage 5 

 
Students in Stage 5 must respond appropriately to spoken Arabic and begin to engage in more sustained 
communication.  They must select information from a range of spoken and written texts to summarise 
and analyse some of the ideas presented. 

 
Using Language 

 
Understanding, listening, reading, speaking and writing skills necessary for effective interaction in 
Arabic. 

 
Making Linguistic Connections 

 
Explore the nature of languages as systems by making comparisons between Arabic and English, 
leading to an appreciation of the correct application of linguistic structures and vocabulary. 
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Moving Between Cultures 

 
Develop knowledge of the culture of Arabic-speaking communities and an understanding of the 
interdependence of language and culture, thereby encouraging reflection on their own cultural heritage. 

 
In each year, students must study examples of: 

 
•      Spoken texts 

•      Print texts 

•      Visual texts 

• Media and multimedia, which should include texts drawn from television, newspaper, the internet 
and CD-ROMS. 

 
The selection of texts must give students the experience of: 

 
• Using a range of media to access and produce text and becoming self-reliant in finding ways of 

applying the language appropriately. 

• Exploring grammatical systems, and begin to use metalanguage by identifying grammatical 
terms. 

• Improving understanding of the way English works as a system and ways in which it is similar to 
and different from the Arabic studied in this stage. 

•     Everyday and workplace texts. 
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 The Place of the Arabic K–10 Syllabus in the Languages  
K–12 Curriculum 

 

 

Pathways of Learning 
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The outcomes described for Stage 5 should be regarded as the basis for the further development of 

knowledge, understanding and skills in Arabic in Stage 6. The outcomes for Stages 1–4 should be 

incorporated into the teaching and learning programs for students commencing their language study in 

Stage 5. 

 

Using Language  A student: 

Listening and Responding 5.UL.1 selects, summarises and analyses information and ideas in 

spoken texts and responds appropriately 

Reading and Responding 5.UL.2 selects, summarises and analyses information and ideas in 

written texts and responds appropriately 

Speaking 5.UL.3 uses Arabic by incorporating diverse structures and features 

to express own ideas 

Writing 5.UL.4 experiments with linguistic patterns and structures in Arabic 

to convey information and to express own ideas 

Making Linguistic 

Connections 

5.MLC.1 demonstrates understanding of the nature of languages as 

systems by describing and comparing linguistic features 

across languages 

 5.MLC.2 uses linguistic resources to support the study and production 

of texts in Arabic 

Moving Between Cultures 5.MBC.1 explores the interdependence of language and culture in a 

range of texts and contexts 

5.MBC.2 identifies and explains aspects of the culture of Arabic-

speaking communities in texts. 
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SPANISH - ELECTIVE 

 
The Place of the Spanish K.10 Syllabus in the Languages 
K-12 Curriculum 
Pathways of Learning 
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Objective . Using Language 

Students will develop the knowledge, understanding and the listening, reading, speaking and 
writing skills necessary for effective interaction in Spanish. 
 

Objective . Making Linguistic Connections 

Students will explore the nature of languages as systems by making comparisons between 
Spanish and English, leading to an appreciation of the correct application of linguistic structures 
and vocabulary. 
 
Objective . Moving Between Cultures 

Students will develop knowledge of the culture of Spanish-speaking communities and an 
understanding of the interdependence of language and culture, thereby encouraging reflection 
on their own cultural heritage. 
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FRENCH - ELECTIVE 

 
The Place of the French K–10 Syllabus in the Languages K–12 Curriculum 
 
 

Pathways of Learning 
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Objective  – Using Language 

Students will develop the knowledge, understanding and the listening, reading, speaking and writing 

skills necessary for effective interaction in French. 

 

Objective  – Making Linguistic Connections 

Students will explore the nature of languages as systems by making comparisons between French and 

English, leading to an appreciation of the correct application of linguistic structures and vocabulary.  

 

Objective  – Moving Between Cultures 

Students will develop knowledge of the culture of French-speaking communities and an understanding of 

the interdependence of language and culture, thereby encouraging reflection on their own cultural 

heritage. 
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FOOD TECHNOLGY – ELECTIVE 

 
 
The Place of the Food Technology Years 7–10 Syllabus in the 
Technology K–12 Curriculum 
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Food Technology Years 7–10 is an elective course designed to build upon the Technology 
(Mandatory) course at Stage 5.    
 

 

Focus Areas 

 

Focus areas provide a context through which the core will be studied. There are eight focus 
areas: 
Food in Australia 
Food equity 
Food product development 
Food selection and health 
Food service and catering 
Food for special needs 
Food for special occasions 
Food trends. 
 
Key Competencies 
 

Food Technology provides a context within which to develop general competencies essential 
for students to become effective learners and make a positive contribution to their community. 
During the course, students will: 
source, select and sequence information about food issues, developing competence in 
collecting, analysing and organising information 
debate, describe, discuss and explain food issues in written, graphic and oral form, 
developing competency in communicating ideas and information 
plan, prepare and present food and meals to meet a range of needs, developing 
competence in planning and organising activities 
cooperate with individuals and groups developing competence in working with others and 
teams 
design, make and evaluate solutions to food situations, developing competence in solving 
problems 
evaluate the nutritional requirements and assess the nutritional value of meals/diets and food 
products for individuals and groups, and utilise measurement skills in practical activities, 
developing competence in using mathematical ideas and techniques 
experiment with and prepare food using appropriate materials and equipment, developing 
competence in using technology. 
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HSIE – COMMERCE – ELECTIVE 

 
Commerce is a course that provides knowledge and understanding for young people to make sound 
decisions on consumer, financial, business, legal and employment issues.  Through the study of 
Commerce students develop financial literacy which enables them to participate in the financial system 
in an informed way. 

 
Central to the course is the development of an understanding of the relationships between consumers, 
businesses and governments in the overall economy. Through their investigation of these relationships, 
students develop the capacity to apply problem-solving strategies which incorporate the skills of analysis 
and evaluation.  Students engage in the learning process which promotes critical thinking, reflective 
learning and the opportunity to participate in the community. 

 
Composition and Structure of Course 

 
The content is organised into essential and additional content and information is provided on structuring 
the content. The core and options may be studied in any order. Students undertake a 200-hour course 
studying the Core Part 1 and Core Part 2 and a minimum of five (5) options. 

 
CORE PART 1 What students will learn CORE Part 2 What students will learn 

1.1 Consumer 
Choice 

Budgets, Contracts, 
Consumer Laws and 
Payment Options 

2.1 Law and 
Society 

Court System, Juries, 
Criminal and Civil Law and 
Parliament 

1.2 Personal 
Finance 

Credit, Financial 
Management, Insurance and 
Investing 

2.2 Employment 
Issues 

Unemployment, Changing 
Work Patterns and 
Employment Contracts 

 

 
 

Options What students will learn 

Running a Business Business Structures, Accounting and Business Law 

Investing Risk, Shares, Property and Ethical Investment 

Promoting and Selling Marketing, Selling Techniques and Product Promotion 

E-Commerce Internet Shopping and Consumer Laws 

Global Links Global Business, Trade and International Aid 

Towards Independence Buying a car or home 

Political Involvement Government and Democracy, The Voting Process 

Travel Visas and Passports 

Law in Action Criminal Law and Dispute Resolution 

Our Economy Business Cycle, Interest Rates, Inflation and Exchange Rates 

Community Participation Community Organisations and Non-Profit Organisations 
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The Place of the Commerce Years 7–10 Syllabus in the  
HSIE K–12 Curriculum 
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CREATIVE ARTS: MUSIC – ELECTIVE 

 
In the Music Mandatory and Elective courses, students will study: 
 
the concepts of music 
through the learning experiences of performing, composing and listening 
within the context of a range of styles, periods and genres. 
 
Concepts of music 
duration 
pitch 
dynamics and expressive techniques 
tone colour 
texture 
structure 
 
Learning experiences 
performing 
composing 
listening 
 
Contexts 
 
In the elective course, essential content refers to students engaging in the concepts 
of music, learning experiences and various contexts. Students must also study a 
compulsory topic – Australian Music – as well as a number of additional topics 
depending on the pattern of implementation chosen. 
 

Additional content refers to students engaging in the concepts of music, learning 
experiences and various contexts.  
 

 

 

 

 

 

 

 

 

 

 



28 
 

HOSPITALITY – VET COURSE 

This course will be credentialled as a 100-hour elective study on the Record of School 

Achievement (RoSA). 

Students must attempt: 

 all core units of competency (totalling 45 indicative hours) 
 elective units of competency to a minimum of 55 indicative hours and to meet 

qualification packaging rules. 

It is strongly recommended that project and work-based learning opportunities be used as a 

teaching and learning strategy throughout the course. These could include group project 

work, individual research or other activities that meet the learning needs of students. There is 

a range of career, enterprise and work education programs currently operating in schools that 

may be linked to the Hospitality course. 

Students must satisfy the course completion criteria as required by the NSW Education 

Standards Authority (NESA, formerly BOSTES). (Refer to the Assessment Certification 

Examination (ACE) website.) There must be sufficient evidence that the student has: 

 followed the course developed or endorsed by NESA 
 applied themselves with diligence and sustained effort to the set tasks and experiences 

provided in the course 
 achieved some or all of the course outcomes. 

Course content 

Core 

Unit code and title 
Status for AQF VET 

qualification 

Indicative hours of 

credit 

BSBWOR203 

Work effectively with others  

core 15 

SITXCCS001 

Provide customer information and assistance  

core 15 

SITXWHS001 

Participate in safe work practices  

core 15 

Total indicative hours for core units of competency: 45 

 

http://ace.bostes.nsw.edu.au/
http://ace.bostes.nsw.edu.au/
http://training.gov.au/Training/Details/BSBWOR203
http://training.gov.au/Training/Details/BSBWOR203
http://training.gov.au/Training/Details/SITXCCS001
http://training.gov.au/Training/Details/SITXCCS001
http://training.gov.au/Training/Details/SITXWHS001
http://training.gov.au/Training/Details/SITXWHS001
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Elective 

Unit code and title 
Status for AQF VET 

qualification 

Indicative hours of 

credit 

SITXFSA001 

Use hygienic practices for food safety 

elective – Group A 

and Group B 
10 

SITHIND001 

Use hygienic practice for hospitality service  

elective – Group A 

and Group B 
5 

TLIE1005 

Carry out basic workplace calculations  

elective – Group B 20 

SITHCCC001 

Use food preparation equipment 

Prerequisite: SITXFSA001 

elective – Group B 20 

SITHCCC002 

Prepare and present simple dishes 

Prerequisite: SITXFSA001 

elective – Group B 20 

SITHCCC003 

Prepare and present sandwiches 

Prerequisite: SITXFSA001 

elective – Group B 10 

SITHCCC004 

Package prepared foodstuffs 

Prerequisite: SITXFSA001 

elective – Group B 5 

HLTAID002 

Provide basic emergency life support  

elective (max 2) 10 

SITHFAB005 

Prepare and serve espresso coffee 

Prerequisite: SITXFSA001 

elective (max 2) 15 

 

 

 

 

 

http://training.gov.au/Training/Details/SITXFSA001
http://training.gov.au/Training/Details/SITXFSA001
http://training.gov.au/Training/Details/SITHIND001
http://training.gov.au/Training/Details/SITHIND001
http://training.gov.au/Training/Details/TLIE1005
http://training.gov.au/Training/Details/TLIE1005
http://training.gov.au/Training/Details/SITHCCC001
http://training.gov.au/Training/Details/SITHCCC001
http://training.gov.au/Training/Details/SITXFSA001
http://training.gov.au/Training/Details/SITHCCC002
http://training.gov.au/Training/Details/SITHCCC002
http://training.gov.au/Training/Details/SITXFSA001
http://training.gov.au/Training/Details/SITHCCC003
http://training.gov.au/Training/Details/SITHCCC003
http://training.gov.au/Training/Details/SITXFSA001
http://training.gov.au/Training/Details/SITHCCC004
http://training.gov.au/Training/Details/SITHCCC004
http://training.gov.au/Training/Details/SITXFSA001
http://training.gov.au/Training/Details/HLTAID002
http://training.gov.au/Training/Details/HLTAID002
http://training.gov.au/Training/Details/SITHFAB005
http://training.gov.au/Training/Details/SITHFAB005
http://training.gov.au/Training/Details/SITXFSA001
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CREATIVE ARTS: VISUAL ARTS – ELECTIVE 

 
The Stage 5 elective course can be implemented as a 100-hour or 200-hour course for the 

award of the School Certificate. The elective course provides for broader, deeper and more 

extensive learning in Visual Arts beyond the limits of the mandatory course.  

 

In the elective course: 

 

 at least 40% of time should be dedicated to artmaking and related aspects of content  

 a further 40% of time should be dedicated to the critical and historical interpretations 

and explanations of art and related aspects of content 

 the remaining 20% of time should be used to maximise the interests of students and 

teachers in any aspects of content. 

 

Making artworks 

Students should consider the following table of forms to assist them in making choices for the 

mandatory and elective courses connected to the students’ interests, teachers’ expertise and 

available resources in schools. 

 

2D forms 3D forms 4D forms/time-based 

works 

Drawing* and any of the 

following: 

painting including acrylic, 

oil, watercolour, and 

the use of mediums, 

gels and glazes 

printmaking including lino 

block printing, silk 

screen printing, 

collographs, etching 

photo and digital media 

including wet 

photography and digital 

media (still) 

graphics including 

computer generated and 

enhanced 

collage, frottage and 

montage 

other 2D forms may also be 

included 

 

Any of the following:  

 

ceramics including hand built 

and thrown forms 

sculpture including relief, in 

the round and conceptual 

works 

installations 

textiles  

designed images, objects and 

environments including 

images, objects, interior 

and exterior 

environments, jewellery, 

wearables, and objects of 

body adornment 

other 3D forms may also be 

included 

Any of the following:  

 

performance works  

time-based installation 

works 

video 

digital animation  

other 4D forms may also 

be included 

Across 2D, 3D and/or 4D forms particular opportunities to engage with Information and 

Communication Technologies (ICT) must be provided for students to have experience 

of: 

graphics-based programs to create and manipulate digitally generated images (including 

scanned images, digital camera, internet images, CD), video stills, animations and 

web page designs importing images (through scanning, internet, digital camera and 

CD) into graphics and word-processed documents. 

 

. 
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PHYSICAL ACTIVITY AND SPORTS STUDIES – ELECTIVE 

 
 

Areas of Study 
The content is organised in modules within the following three Areas of Study: 

Foundations of Physical Activity  

Physical Activity and Sport in Society 

Enhancing Participation and Performance. 
 

Schools develop programs by selecting one or more modules from each Area of Study. In addition, 

schools may develop their own module(s) to address area(s) of interest not covered in the modules 

provided in the syllabus. The course has a strong focus on learning through movement so programs 

should use selected movement applications to explore the Areas of Study where appropriate. 

 

 

Areas of 

Study 
Foundations  

of  

Physical Activity 

Physical Activity and  

Sport in Society 

Enhancing 

Participation and 

Performance 

 

M 

O 

D 

U 

L 

E 

S 

 Body systems and 
energy for physical 
activity 

 Physical activity for 
health 

 Physical fitness 

 Fundamentals of 
movement skill 
development 

 Nutrition and physical 
activity 

 Participating with safety 

 

 Australia’s sporting 
identity 

 Lifestyle, leisure and 
recreation 

 Physical activity and 
sport for specific 
groups 

 Opportunities and 
pathways in physical 
activity and sport 

 Issues in physical 
activity and sport 

 

 Promoting active 
lifestyles 

 Coaching 

 Enhancing 
performance – 
strategies and 
techniques 

 Technology, 
participation and 
performance 

 Event management 

 

 

 

 

 

 

 

                           experiences in physical activity and 

                                 sport movement applications 

 

 

 

Learning through 
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The following graphic shows a sample of the types of physical activity and sport movement 

applications that may be considered.  

 

 

 

 

 

 

 

 

 

 


